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Abstract  
In the national education system of Romania exists a network of offices that support school work school counsellors. According 
to legislation, a counsellor serves a total of  800 students. Economic situation really makes a counsellor to work with over 1000 
students, plus parents and teachers.The aim is to identify the role of school counsellor in Romania and to identify the perception 
of students on the importance of activities undertaken by school counsellor, using an questionnaire-based survey.The research 
revealed that the main obstacles in the school counsell
resources and large number of beneficiaries. The results show that the relationship with the counsellor, students primarily want 
trust and discretion.School counsellor is often exceeded by the large number of beneficiaries and the multitude of problems 
faced. Students perceive positively his activity , but is still insufficient awareness of its role in school and what services are 
offered (for free) by the school counsellor.  
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1. Problem statement 
Currently, counselling involves many things, being both a method of information and an evaluation one as well. 
It is also a way to change behavior and it is also an experience of communication: But more than that, it is a search 
of meaning in human life, with the development of love as an essential element,  and also the search and its 
consequences. For me, the rest is irrelevant if there is no action of seeking the meaning of life, because, indeed, this 
search is the very life and counselling is only a special intensification of the search  (RW Strowig, apud 
2001, 23).  
Pedagogical or educational counselling involves empowering people to solve their own problems by acquiring / 
learning how to modify cognitions and behaviors to accommodate requests, to manage their emotional experiences 
and internal conflicts, to improve relations with others, make decisions and assume responsibilities. In conclusion, 
counselling aims at gaining optimal healthy living habits, by reaching an optimal level of functioning of the 
personality (Dumitru, 2008, 14). 
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After Mihai Jig u (2003), the system,  the organization and the content of counselling services are largely, a 
product of the socio-economic and cultural levels of development of the country. The services of psycho-
pedagogical support carried out in the Romanian schools are based on an autonomous institutional system and, by 
the types of activities undertaken (such as educational, psychological, social and medical) they aim at creating a 
proper environment of intellectual activity and practice training to enhance students' chances of socio-professional 
success and personal achievement. The pedagogical counselling conducted in school appeared due to the needs of 
educational actors on optimizing the relations established between them during the existing activities in school 
environment. 
The counselling system in Romania is composed of two public bodies: primarily - the Ministry of Education 
network consisting of County Centers of Pedagogical Assistance (available in all counties) and School and Inter-
school Pedagogical Assistance Offices (in schools with more than 800 students and in groups of schools). They 
cover the following types of beneficiaries: students of all levels of pre-university school education, parents, teachers. 
A second separate component of state services is the network of INFOTIN centers, organized by the Ministry of 
Youth and for the age group of 18-35 years. 
More recently, private initiatives have been developed in counselling, with many companies and NGOs who have 
undertaken services of educational and vocational counselling, training or employment placement. Their advantage 
is that they demonstrate a greater flexibility, greater capacity to adapt to specific situations in each town or area in 
which they carry out the work, solving the requests of the beneficiaries in a  personalized manner. However, their 
work is not very visible in Brasov County, as shown in the results of the study undertaken; most beneficiaries are 
unaware of their existence. 
One of the first laws on education after the 1989 revolution in Romania, was referring to the establishment of a 
new institutional unit to cover the immediate needs of students, parents and teachers: The County Centre of 
Pedagogical Assistance. These inter-school centers and cabinets of Pedagogical Assistance for teachers, pupils and 
parents are still functioning, in each county as autonomous institutions. They operate under the methodological 
guidance of the Ministry of Education and the Institute of Education Sciences. Pedagogical assistance centers in the 
area, collaborate with educational institutions at all levels, with the Employment and Training agencies, the County 
Centers for Preventive Medicine or other institutions with responsibilities or interests in education. 
Pedagogical support centers are staffed with counsellor teachers who are trained specialists in psychology, 
education, psycho-pedagogy, sociology and social assistance.  
Currently, centers and offices of pedagogical assistance approach the following activities: advising students, 
parents and teachers on issues concerning  knowledge / self-knowledge of students, helping students to adapt to 
school requirements, optimizing the following relationships: parents - children, students - teachers, school  family, 
the prevention / decreasing of the state of psychological discomfort, career guidance for students, psychological 
examination of the students (at the request of the school, parents, school inspectorate), organization and realization 
of  some programs of career guidance for students, including children from rural areas and those in other situations 
that induce a socio-economic and cultural disadvantage, the psycho-pedagogical initiation of parents for a better 
understanding of children and improvement of their educational behavior; the collection of data (together with other 
specialized organisms) on the dynamic of professions in territory and their use in counselling and guidance work. 
 
2. Purpose of study 
The study aimed to identify the role of the counsellor in Romania and identifying the perception of students on 
the importance of the work accomplished by the counsellor in school. The sample consisted of 65 school children 
and high school students and 15 counsellors in Brasov County, Romania. 
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3. Methods 
Two questionnaires have been developed and applied: one for school counsellors and the second for the main 
beneficiaries of guidance services in school  the students.  
The questionnaire applied to school counsellors in Brasov county had 10 questions concerning: identifying the 
activities, projects and programs developed in schools, obstacles / difficulties encountered, collaborations, the types 
of problems encountered most frequently.  
The questionnaire applied to pupils also included 10 items aimed at: identifying expectations of children from the 
school counsellor, counselling needs, their perception on the role of the specialist in school, involvement in the 
projects initiated by the school counsellor. 
4. Findings and results 
The research revealed that in the activity of the counsellor, the major perceived obstacles relate to: limited 
financial resources - 93.33% (less sets of psychological tests standardized for the Romanian population, lack of 
present specialized publications) large number of beneficiaries - 86.66% (according to the law, a counsellor works in 
schools with over 800 children); activities imposed by the management of schools, for 46.66% of respondents, such 
as: too many activities arranged by the school management, activities unrelated to the counsellor competence. 
    Regarding the results of the questionnaire applied to students, the first item concerns the perception of students 
about the role of the counsellor in school. The item was open, so the following categories of responses were created: 
55.38% of the respondents believe that the counsellor provides support, help students in need, 20% believe that he is 
providing guidance, 13.84% advices, 10,77% say that the counsellor is in school for children with special needs and 
learning difficulties. Only 3.8% say he is there to apply personality tests. 
The second item approaches the expectations and needs of  students in relation with the counsellor: 86% of 
children surveyed said they wanted advices for solving problems, 60% want trust / discretion - this need of the 
students of keeping the secret  shows that the counselling process involves a special relationship between the 
counsellor and the student, based on responsibility, confidentiality, trust and respect. The counsellor has an 
obligation to protect the interests of his students; any counselling process must begin by assuming the responsibility 
of respecting a system of values and codes established by professional associations.  
The value system of the counsellor is based on the philosophy of the humanistic psychology and the education 
focused on the student and it is based on two fundamental assumptions: All people are special and valuable because 
they are unique and each person is responsible for their decisions.  People express their uniqueness and value in the 
decisions they take, and one of the objectives of counselling is to teach students to make responsible decisions and 
to accept the consequences of their actions.  
School counsellors are required to respect the confidentiality of information received during counselling hours. 
Disclosure must only be made with the consent of the student / students. The fundamental attitudes of the 
counsellor, without which the counselling process fails to accomplish its formative role, or even more, may have 
contrary consequences, are: unconditional acceptance, empathy, congruence, cooperation, positive thinking, 
responsibil ban, 2001, pp. 20-25). 
Regarding the expectations for the desired activities by students, most of them (50.76%) are looking for career 
guidance, and 35.38% expect the application and interpretation of personality tests. 
In the studied group, attending counselling sessions was declared by 41.54% of the students surveyed, while 
50.76% did not participate in it and 7.7% did not respond. Those participating were guided by the family (4.62%), 
teachers (20%), peers / friends (7.69) on its own initiative (1.53) or other circumstances (1.53). We can observe that, 
in this particular context that appealing to counselling services is closely related by those interviewed to the 
educational environment. 
The interviewed students said they would call for the counsellor for the following types of problems: school 
failure (30.77%), career choices (43.07%), assistance in self-awareness (50.77%) communication and inter-relating 
problems (33.85 %), conflict resolution (35.38%), abuse (7.69), other types of problems (1.53%). This question    
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(with multiple choice answers) also indicates the complex skills the counsellor must possess. We also have to 
mention in this context that in Romania, counsellors must meet both the aforementioned categories of problems and 
a number of other issues that were not mentioned by the students surveyed (such as the relationships between 
teachers and family, drug use etc.). 
Next in the questionnaire was asked an open question How do you think are seen those going to the 
. The answers can be grouped into the following categories: they are assessed as being courageous 
people (12.31%), is the normal practice for students (9.23%), they are students with problems, otherwise they 
counsellor (15.38%) should be appreciated unfavorable because they are unable to resolve 
their own problems (10.77%) appear as weird / deviant to others (6.15%) are people you can laugh at (6.15%) do not 
know / do not care (7.68%).  
The structure of these responses indicate that although the practice of counselling has two decades of existence, 
there is still resistance in determining counselling services as a fully integrated component within school 
organizations. 
Assessing the role of the counsellor in school, with grades from 1 (least important) to 10 (very important), shows 
that for most students (56.23%) , the counsellor is very important (rated as 10), with 9 rated 20%, with 8 rated 
7.69%, with 7  - 3.08% , with 6 - 1.53%, with 5 - 1.53 and with 1-4 there were no rates. In conclusion, the counsellor 
teacher is seen as an important person in the school organization, hence the opportunity to recover the confidence 
capital he enjoys. 
The next question in the questionnaire for students related to their willingness to guide other students to the 
counsellor: 23.08% would do it, and 66.15% would not. In relation to the answer to the question of effective 
participation in counselling activities (where they said they attended 41.54%), it appears that for many of them, the 
participation in counselling is not an experience they would recommend to their colleagues, probability because 
students participating in counselling are perceived in an inadequate manner by their colleagues. 
The last question was open, on the recommendations of students for the improvement of counselling
think improvement is needed, 9.23% want more extracurricular projects and activities and 6.15% want a more active 
involvement of counsellors in their classes.  
limited contacts with the 
counsellor, hence the difficulty of assessing his activity. 
 
Conclusions and Recommendations 
1. The school counsellor is often outnumbered by the large number of beneficiaries and the multitude of the 
problems faced. This requires both an increase in the number of counsellor teachers (as the current socio-economic 
crisis will be overcome) and a specialization of them on categories of problems (career counselling, conflict 
mediation, relationships between teachers etc.). 
2. The students perceive positively the activity of the counsellor, but still there is not enough awareness of his 
role in school and what services are offered free at the psycho-pedagogical counselling office. The trust capital must 
be doubled by a better information and awareness of the counselling service beneficiaries, along with an improved 
relationships with teachers and students families. 
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